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Religious pedagogy in relation
to intercultural education

Summary

DEFINITION OF THE TERM: The concept of intercultural education is
very broad. As a scientific discipline, it covers the knowledge of various
cultural and symbolic systems, i.e. ways of defining the world and rela-
tions with people from different cultures.

HISTORICAL ANALYSIS OF THE TERM: Interest in cultural diversity
dates back to the 5% century BC and is associated with Herodotus. The
year 1901 marks the beginning of the contemporary approach to inter-
cultural education, which bloomed in the 1960s. In Poland, the develop-
ment of this scientific discipline was initiated in 1993 by M.S. Szymanski,
J. Nikitorowicz, T. Lewowicki, T. Pilch, and P.P. Grzybowski.

DISCUSSION OF THE TERM: Intercultural education (formal and infor-
mal) should take into account the religious diversity of individuals, where-
as religious pedagogy should take into account the cultural diversity of
the world. While looking for the links between them, it is important to
identify both cultural and religious boundaries, as they enable the proper
systematising of relations between people, and between people and the

world.

SYSTEMATIC REFLECTION WITH CONCLUSIONS AND RECOM-
MENDATIONS: Religious pedagogy should be treated as a form of con-
cretisation of intercultural education. From this perspective, intercultur-
al education in relation to religious pedagogy aims to prepare people to
discover, understand, respect, and accept cultural diversity and the reli-
gious diversity that comes with it. Religiousness and interculturalism are
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the challenges of today's world and can sometimes lead to situations in
which the religious aspect of life opposes the creation of a new multicul-

tural reality.

Keywords: education, intercultural education, religious pedagogy,
religion, identity, multiculturalism, interculturalism,

upbringing



Religious pedagogy in relation to intercultural education

Interculturalism has become one of the manifestations of the modern,
technologised world and, like any complex social process, it brings
benefits but can also be a source of many problems and doubts. So,
what is intercultural education about? What are its connotations and its
links with religious pedagogy? In order to answer such questions cor-
rectly, it seems necessary to refer to John Paul II's view on globalisa-
tion. He observed that globalisation is a new phenomenon that needs to
be analysed in depth because it is characterised by obvious ambiguity.
Therefore, in today’s increasingly culturally diverse societies, the most
important task is to ensure harmonious interaction between people and
groups with different cultural identities and to develop in them the desire
to coexist together (John Paul I, 2000, 3). In view of the above, inter-
culturalism obviously becomes a challenge for education. Education in
the area of cultural diversity requires not only the formation of conscious
and creative members of a national or world community, but also the co-
creation of a harmonious global community. In this sense, intercultural
education versus religious pedagogy concerns man and his numerous
determinants, as well as the opportunities and limitations in his devel-
opment. Therefore, in order to identify the links between intercultural
education and religious pedagogy, the semiotics of the former should be
analysed first.

Definition of the term

The subject literature on intercultural education is not devoid of pro-
blems related to the definition of this term. This is caused primarily by
the great number of theoretical concepts and practical educational solu-
tions which are determined by the diversity of the social-demographic-
-cultural dimensions in which their authors work and live. Another fac-
tor generating terminological diversification is the lack of consensus on
primary concepts in the category of intercultural education (intercultura-
lism, multiculturalism, multicultural pedagogy, intercultural pedagogy)

(Kuleta-Hulboj, 2005).
Polish and foreign subject literature offers a wide range of ways of

describing intercultural education. Various elements of intercultural ed-
ucation are emphasised: contents, goals, tasks, and the processes of
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this education, and various approaches are adopted: narrow, broad,
regional, and global approaches (Miynarczuk-Sokotowska, 2016).

According to the first definition of intercultural education, which was
developed by D. Markowska and appeared in Polish subject literature in
1990, intercultural education is

an educational and upbringing process the aim of which is to shape the under-
standing of cultural differences — from subcultures in one’s own community to
the cultures of spatially distant societies — and to prepare students for dialogical
interactions with representatives of other cultures. This is to lead, through criti-
cal reflection, to the strengthening of one’s own cultural identity (Markowska,

1990, p. 109).

Encyklopedia PWN [the PWN Encyclopaedia] defines intercultural edu-
cation as

a pedagogical concept the aim of which is to broaden one’s own individu-
al and social identity through maintaining contact with other cultures, shaping
understanding of cultural differences, eliminating prejudices and stereotypes
(e.g. ethnic or religious), and promoting attitudes of tolerance and dialogue

(Encyclopedia PWN).

A structural definition of intercultural education is given by J. Nikitoro-
wicz. In his opinion it embraces

all mutual influences and interactions of individuals and groups, institutions, or-
ganisations, associations, and unions which foster such development of a per-
son that he becomes a fully conscious and creative member of his family and
local, regional, religious, national, continental, cultural, and global-planetary
community and is capable of active self-fulfiilment of his own unique and perma-
nent identity and distinctiveness (Nikitorowicz, 2003a, p. 9).

Intercultural education in this understanding stems from the growing
multiculturalism of the contemporary world, increased mobility, and dy-
namic changes in the value systems of both individuals and groups (Ni-
kitorowicz, as cited in Sobecki, 2007).

In further reflections on the definition of intercultural education, J. Ni-
kitorowicz emphasises that
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intercultural edycation is education that takes into account the revived concepts
of agency and identity, that prepares people to live side by side in a spirit of t?)l-
erance and respect for the rights of each minority, that prevents the emergence
of harmful stereotypes and ethnic and religious prejudices, that preparesg er-
son for life in culturally different communities and for dialog'ical interactions Ft)hat
nurtures traditions and activates the carriers of tradition (family, creative gréups
associations, brotherhoods, etc.), that presents the other as s,omeone interest:

ing and friendly, that is helpful in development and is not threateni :
(Nikitorowicz, 1995, pp. 133-134.) 0 A et

Communication between cultures is also important as it points to the
necessity of mutual borrowings. Based on this assumption, J. Nikitoro-
wicz describes the paradigm of coexistence, which enables the mutual
development of cultures that interact with one another because of the
dialogue they enter into. It seems that such a definition of intercultural
education is close to the fundamental humanistic ideals of pedagogy
(Nikitorowicz, as cited in Sobecki, 2007).

T. Lewowicki (2000) places similar emphasis in his definition of inter-
cultural education, which is a model of social, cultural, and educational
activities aimed at the mutual discovery, understanding, and enrichment
of cultures. It takes into account and respects the internal ethnic, racial,
and cultural differences of a given society that are the source of different
patterns of behaviour. In this perspective, education should lead to the
integration and socio-cultural dynamism of various social groups, based
on their members drawing closer together. Moreover, he observes that

intercultural education is to promote new attitudes towards “the others” — people
and cultures. This education should allow cultures other than the culture of your
own group to be discovered. What is more, it should foster the mutual enrich-
ment of cultures, should bring people together and shape their mutually recog-
nised worlds of values and attitudes of tolerance and acceptance of difference

(Lewowicki, 2001, p. 161).

Slightly different aspects of the essence of intercultural education are
indicated by the French researcher C. Camilleri. In his opinion, intercul-
tural education should attempt to understand the internal logic of every
culture, which would lead to the recognition of the dignity of the indivi-
duals representing them. In theory, this would also lead to exposing cul-
tural relativism in education as a factor weakening negative attitudes,
e.g. xenophobia or nationalism (Camilleri, as cited in Sobecki, 2007).
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Apart from the aforementioned approaches regarding intercultural
education based on an anthropological understanding of culture, the
subject literature presents views formulated on philosophical and politi-
cal grounds, most often based on postmodern reflections. T. Szkudlarek
is a Polish representative of such a view on pedagogy. He mentions two
trends in intercultural education: liberal and radical. While the former is
intended to promote tolerance, the latter, which perceives hidden or ex-
plicit violence in intercultural relations, focuses on active opposition to
these phenomena. T. Szkudlarek (2004) also draws attention to the is-
sue of unlearning domination, which primarily relates to the representa-
tives of the cultural majority and can be treated as a test of intentions in
the intercultural space. If integration boils down to assimilation, i.e. ab-
sorption of a smaller group by the majority, then talking about intercul-
tural education makes no sense. Therefore, according to Szkudlarek, in-
tercultural education is related to the development of competences that
enable representatives of cultural minorities to live on an equal basis in
society, but it also requires that the majority develop a distance to their
own culture. This is primarily associated with a move away from treat-
ing the system of values that underlies one’s own culture as indisputable
(Szkudlarek, as cited in Sobecki, 2007).

According to M. Sobecki (2007), intercultural education should be
understood as all those influences that concern cultures and their el-
ements, which are in a state of interaction (diffusion or interference).
These influences should create pedagogical acts in such a way that
they will lead to the development of the appropriate attitudes of individu-
als and groups towards cultural diversity and to their reflective rooting in
their own cultural heritage (Sobecki, 2007).

In conclusion, it should be noticed that the different definitions of in-
tercultural education presented above have a common denominator:
establishing and maintaining positive relations between people from dif-
ferent cultures and with different identities. These definitions emphasise
different aspects and cover different subject areas. However, it should
be remembered that one of the main factors that generates diversity and
ambiguity, along with numerous terminological ambiguities, is the lack
of consensus regarding the primary concepts that outline this seman-
tic field of education and determine its existence and functioning in the
world (Januszewska and Markowska-Manista, 2017).
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Historical analysis of the term

In its.essence, science is primarily a historical process. It is therefore im-
possible to understand fully the achievements of intercultural education
withgut bglng familiar with its hls'torical development. The oldest science
dealing Wlt'h |.ntercultura| education is anthropology, and the first person
to study this issue was Herodotus (489-425 BC), who travelled to Per-
sia, Egypt, Italy, and Greece and collected information about people
from different cultures (Nikitorowicz, 2009).

The historical diversity of the needs and policies of different coun-
tries in the world has shaped different perspectives and evolutionary
paths of intercultural education. The beginnings of the contemporary ap-
proach to this discipline can be found in the educational policy of tradi-
tionally immigrant countries such as Australia, Canada, and the United
States. However, the first educational influences (called “pedagogy for
foreigners”) which took cultural diversity into account were undertaken
in Germany in 1901 and were triggered by the need to assimilate chil-
dren who spoke foreign languages through education and upbringing
(Szymanski, 2000, as cited in Bleszynska, 2011).

The educational policies of the New World countries underwent
a similar revolution. At the beginning of the national formation process-
es, they accepted the coexistence of mainstream schools and autono-
mous ethnic educational institutions. In the interwar period, however,
a tendency to treat educational institutions and education as a means of
assimilating immigrants and building a sense of national unity emerged.
This trend changed in the 1960s as a result of the development of cul-
turally heterogeneous social structures, progress in democratisation
and liberalisation, and the awakening of ethnic and cultural identity. In
this context, it is worth noting that the approach to intercultural educa-
tion in European countries was different. After years of cultural domi-
nation, countries such as the United Kingdom and the Netherlands de-
veloped full educational multiculturalism following the examples of the
New World. France marginalised the issues related to its citizens’ cul-
tural diversity, concentrating instead on building a civic aware'ness that
unites the whole community. Poland moved away from the policy of cul-
tural domination and assimilation of minority groups; instead, it moved
towards educational activities which took into account the regional and

315
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cultural diversity of minority groups of old-standing (Lewowicki, 2002, as
cited in Bteszynska, 2011).

Following A. Portero (2005) and M.S. Szymanski (2000), three main
stages in the history of intercultural education can be distinguished:

1. assimilation — education addressed to foreigners which supports
the process of their assimilation;

2. multiculturalism — a focus on statistically perceived cultural
differences;

3. interculturalism — a turn towards dynamically perceived intergroup
relations and competences of functioning in culturally heteroge-
neous communities.

The particular stages developed in different regions of the world fol-
lowing different patterns that were determined by the specificity of their
traditions and the needs of current social policy. In this context, it is
worth noticing that the differences in history, cultural tradition, and social
composition translate into different theoretical perspectives and practi-
cal solutions (Bteszynska, 2011).

To complement the historical analysis of intercultural education, it is
worth mentioning P.P. Grzybowski (2001), according to whom the be-
ginnings of scientific reflection on the links between education and the
problems of cultural diversity should be associated with the work of
the American Bureau for Intercultural Education. This Bureau was es-
tablished in 1939 to help teachers prepare and implement intercultural
educational programs, to educate teachers, and to conduct scientific
research on interpersonal relations in city centres, especially regarding
the tensions and conflicts resulting from cultural diversity (Grzybowski,
2001, as cited in Kitlinska-Krol, 2013).

In Poland, intercultural education began in 1993 with papers written
by M.S. Szymanski, J. Nikitorowicz, T. Lewowicki, T. Pilch, and other re-
searchers from university centres in eastern and southern Poland and
in its centre. In its initial phase, intercultural education was a response
to political transformation and legal and socio-economic changes, which
enabled Poland’s openness to international cooperation, the revival of
the identity of minorities, and a search for educational paths that lead
to a culturally and nationally diverse community (Nikitorowicz, 2009, as
cited in Januszewska and Markowska-Manista, 2017). The emergence
and shape of intercultural education in Poland was influenced not only
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by social p0|iC¥ but also by Poland’s transboundary policy, followed by
migration and international cooperation with the European Union and
partner countries (Januszewska and Markowska-Manista, 2017).

Discussion of the term

The religious diversity of societies is one of the determinants of the
multicultural nature of the modern world. Therefore, the theory and prac-
tice of intercultural education should take religious issues into account,
and religious pedagogy should take the multicultural reality into account.
Scientists who study contemporary religious pedagogy and intercultural
education are aware of the challenges posed by multiculturalism. The
names worth mentioning in this context include Robert Jackson, Frid-
rich Schweitzer, and Hans-Georg Ziebertz, as well as Polish academics
Bogustaw Milerski (religious pedagogy), Tadeusz Lewowicki, and Jerzy
Nikitorowicz (intercultural pedagogy). Religious pedagogy should reflect
the intercultural and multi-religious dimensions of reality. It can also be
an important factor in shaping attitudes towards the followers of one’s
own religion and towards different religions (beliefs). Moreover, it can
also create good opportunities to look for values common to many reli-
gions and the elements that are likely to bring people of different faiths
together in the pursuit of a good, dignified, and happy life, with aware-
ness of cultural and doctrinal differences. It seems that all these oppor-
tunities are widely known, but in practice they are rarely implemented
(Rézanska, 2017).

The religious sphere, especially in religious pedagogy, is an impor-
tant space for self-defining oneself in terms of one's identity and culture;
however, this sphere is rarely described and addressed in terms of its
active impact on one’s sense of identity regarding its strictly religious
dimension. It seems that nowadays the way in which people (self-)de-
fine themselves within the religious sphere is an important a'g”me”t
in communicating mutual positions and interpreting culturally dlffereqt
behaviours. Many authors emphasise that religion and cultgral d|.verS|-
ty have many points in common, although the pfeCise_ff‘»"athNShlp be-
tween religion and cultural identity is not obvious. Religion performs im-
portant cultural functions, especially in communities deprived of their
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own statehood. In such situations, religious boundaries often become
the boundaries of local culture, a private homeland. One example is
the situation of the former Republic of Poland in the 19" century, when
the Catholic Church, through its educational and pastoral activities,
strengthened the sense of distinctiveness in Poles (Rusek, 2001, as cit-
ed in Sobecki, 2007).

One could get the impression that social sciences are rarely interest-
ed in the influence that religious pedagogy exerts on intercultural edu-
cation. Some authors, pointing to the fundamental role of religion in the
formation of cultural identity, consider it of central value and mention
Jews as the perfect example. Although there are many other examples
in which religion is the main distinguishing feature of a group, they con-
cern peoples living in non-European countries. These peoples, not hav-
ing any religion, are unable to find any criterion that can determine their
cultural identity and thus openness to intercultural dialogue. It seems
that due to the complex history and intensity of mutual cultural-ethnic in-
fluences, religious pedagogy in the space of intercultural education is an
important point of reference in building the identity of culturally diverse
individuals (Sobecki, 2007).

In view of the above, it is worth adding that in the face of constant-
ly growing religious diversity, the interaction of religious pedagogy and
intercultural education creates an opportunity to develop an open re-
ligious identity. This enables a comprehensive and comparative ap-
proach to the processes and phenomena that are taking place in multi-
cultural and multi-faith environments, which embraces the analysis
of religious identity and the discovery and understanding of cultural-
ly different behaviours against a religious background. Therefore, the
common ground for activities undertaken within religious pedagogy and
intercultural education include understanding one’s own religion, knowl-
edge of other religions, treating others with equal respect, the ability to
conduct interfaith/ interreligious/intercultural dialogue, and respect for
other cultures (Rézanska, 2017).

To complement the above presentation, it is worth adding that inter-
cultural education can be divided into:

a) formal — based on programmes that are developed and run by

educators and teachers in educational institutions or institutions of
an educational nature;
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b) informal — coinciding with formal intercultura| educati
menting .It, byt add.|t|onally using other ways, methods, and forms
of organisation. It is conducted by, for example, non-governm
tal organisations, social movements, libraries, or theatres lte ?s
worth mentioning here that the transition from one’s own C;JIture
to a foreign culture may take the form of one of the following four
reactions:

1. escape — (xenophobia), fear of otherness;

2. domination — an attempt to subordinate a foreign culture and
a culturally foreign interaction partner;

3. adaptation — adaptation to a foreign and new culture:

4. integration — boils down to transnational empathy, synthesis
of one’s own cultural system, and orientation with this system
(Szkudlarek, 2004).

Such a division of intercultural education reveals certain areas in
which religious pedagogy can be influential. It is expected to function
as a specific foundation in shaping and complementing contemporary
cultures, and one of its tasks is to realise intercultural goals. Providing
an individual with models that allow him to interpret the world seems
to be an indispensable and practical postulate of religious pedagogy,
which appreciates the significant role of human spirituality. At this point,
it should be noted that religious pedagogy emphasises the importance
of religion for a holistic upbringing in a particular cultural and intercul-
tural environment. Reflection on diverse faiths and religions helps peo-
ple to find the meaning of life, as in a specific way it makes it easier to
explain the meaning of the culturally diverse world around us. There-
fore, religious pedagogy helps intercultural education to direct the rela-
tionship between people and between people and the world (Charchut,
2015).

on, comple-

Systematic reflection with conclusions
and recommendations
Intercultural education attempts to reconcile the demands of emancipa-

tion, the agency of individuals and social groups, and social ?nd ‘_‘}U'tlf'a'
Pluralism with the need to lay the foundations of community life, 1.e.

319



320

JAROSEAW LISICA

a society that, despite cultural differences, constitutes a certain whole.
Axiological issues and the worldview are important areas of perceived
and experienced differences which are specifically reflected on the
grounds of religious differences. That is why, as B. Milerski (2009) ob-
serves, religious pedagogy should be treated as the concretisation of
intercultural education. It should be emphasised, however, that the re-
lationship between intercultural education and religious pedagogy ex-
presses not only a specific social interest but also an existential human
need resulting from the nevessity to deal with the diversity and multipli-
city of cultures. From this perspective, intercultural education in relation
to religious pedagogy should prepare students for an encounter not only
with cultural differences, but also with the religious differences contained
in them. In this relationship between intercultural education and reli-
gious pedagogy, the metaphor of a teacher as a “guide” who offers stu-
dents certainty is replaced by the metaphor of an “explainer of different
choices” (Bagrowicz, 2006, p. 140, as cited in Milerski, 2009). Although
the relationship between intercultural education and religious pedagogy
in Poland can be interpreted in a traditionalist and conservative way, it
should be remembered that religious pedagogy as a scientific sub-disci-
pline has for a long time been formulating intercultural tasks for religious
instruction in schools. Such an approach is legitimised by the practice of
religious education, at least in some Western countries (Milerski, 2009).
As noted by B. Milerski (2009), religious pedagogy allows us to per-
ceive intercultural education as an element of humanistic and social ed-
ucation. This is why various concepts of religious pedagogy, together
with the development of its identity as a scientific sub-discipline, have
been increasingly taking multiculturalism into account. They approach
multiculturalism from the perspective of their own theoretical premises.
Thus, it can be concluded that the theoretical development of religious
pedagogy may be described as the discovery of particular educational
phenomena that determine the contemporary perception of intercultu-
ral education as a form of intercultural teaching. These phenomena in-
clude the recognition of the individual and the existential significance of
the understanding of the message: the conflict of interpretations (sym-
bol didactics and hermeneutical-existential conceptions), existential ex-
periences defined inductively rather than deductively, agentivisation,
emancipation, shaping society as a cultural (multicultural) community,
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the ide'o.logica| entangI?ment of edugational theory and practice
cal religious pedagogy ), the narrative character of igentit (narrati

concepts), and finally, appreciation of the challenges of globrzllisa?'"atl.V #
duding technicisation), which opened religious pedagogy to the lon (in-
~f intercultural education (Milerski, 2009) e

Contemporary religious pedagogy, being aware of the challenges
of intercultural education, not only undertakes reflection in this area
but also asks for re.cognition of the fact that the theory and practice oi,’
intercultural education should include religious topics. In this context
it is worth noticing that European integration, increased social mobili
ity, migration processes, threats from fundamentalism (often of religious
provenance), and (more recently) terrorism have all given rise to a new
perSpective on both the intercultural tasks faced by education and the
importance of religious education. Moreover, religious instruction in
schools is increasingly being recognised not only as a special area of
hermeneutical and existential education, but also and above all, of inter-
cultural education (Milerski, 2009).

In the analysis of religious pedagogy in relation to intercultural edu-
cation, it is worth following B. Milerski (2009), who talks about its two
interpretations:

1. The first assumes that — apart from shaping social, cognitive, or
professional competences — it is important to prepare an individual
for an encounter with cultural and religious differences. However,
this cannot be achieved without prior rooting in an individual’s pri-
mary culture. In this context, religious pedagogy in intercultural
education should take into account the religious-pluralistic context
of a culturally and religiously diverse social life.

2. In the second, religious pedagogy becomes a form of experienc-
ing community ‘in’ and ‘despite’ cultural and religious differences
in the space of intercultural education. In this sense, it is a form of
intercultural dialogue and the creation of a new social reality (Mil-
erski, 2009). The educational process itself should focus on the
realisation of the tasks that result from religiousness and intgrcul-
turalism: thanks to this, religious pedagogy may acquire an inter-
cultural character.

The interpretative model of the research problem pr

indicates that, on the one hand, intercultural education |

(“criti-

esented above
s an important
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dimension of modern religious pedagogy and, on the other hand, the
presentation of the arguments offered in pedagogical-religious discus-
sions may be important for intercultural pedagogy. Sgch an approach
expresses not only the awareness of contemporary religious pedagogy
as regards the challenges it faces today, but — in some cases —may also
put it in opposition to intercultural education.

REFERENCES

Ambrosewicz-Jacobs, J. (2003). Tolerancja. Jak uczyC siebie i innych.
Krakoéw: Stowarzyszenie Willa Decjusza.

Bagrowicz, J. (2006). Towarzyszy¢ wzrastaniu. Z dyskusji o metodach
i $rodkach edukacji religijnej mtodziezy. Torun: Wydawnictwo UMK.

Bteszyniska, K.M. (2011). Teoretyczny status edukacji migdzykulturowe;.
Pogranicze. Studia Spoteczne, vol. XVII, 39-53.

Charchut, D. (2015). Znaczenie pedagogiki religii w wychowaniu. Re-
trieved from: http://pedkat.pl/images/czasopisma/pk17/Art11.pdf (ac-
cessed: 03.01.2020).

Encyklopedia PWN. Edukacja miedzykulturowa. Retrieved from: https://
encyklopedia.pwn.pl/szukaj/edukacja%20mi%C4%99dzykulturowa.
html (accessed: 22.12.2019).

Grzybowski, P.P. (2001). Edukacja miedzykulturowa — konteksty. Od
tozsamos$ci po jezyk migedzynarodowy. Krakoéw: Oficyna Wydawni-
cza Impuls.

Jan Pawet Il. (2000). Przeméwienie “Rozwdj, globalizacja, dobro czfo-
wieka”. Rzym.

Januszewska, E. and Markowska-Manista, U. (2017). Dziecko ‘inne”
kulturowo w Polsce. Z badar nad edukacjg szkolng. Warszawa: Wy-
dawnictwo Akademii Pedagogiki Specjalnej.

Kuleta-Hulboj, M. (2005). Edukacja miedzykulturowa: problemy defini-
cyjne. Auxilium Sociale, no. 2, 77-99.

Lewowicki, T. (ed.). (2000). Edukacja migdzykulturowa w Polsce i na
Swiecie. Katowice: Wydawnictwo Uniwersytetu Sigskiego.

Lewowicki, T. (2001). Szkic do teorii zachowan tozsamosciowych. In:
T. Lewowicki and E. Ogrodzka-Mazur (ed.), W poszukiwaniu teorii
przydatnych w badaniach migedzykulturowych. Cieszyn: Wydawnic-
two Uniwersytetu Slgskiego, 159-165.

Lewowicki, T. (2002). W poszukiwaniu modelu edukacji miedzykulturo-
wej. In: T. Lewowicki, J. Nikitorowicz, T. Pilch and S. Tomiuk (ed.),



Religious pedagogy in relation to intercultural education

ja wob
ﬁ?élész{gak"' 1350_ f;’gu globalnego. Warszawa: Wydawnictwo Akade-

Markowska, D. (1990). Teoretyczne pods i mi
wej. Kwartalnik Pedagogicz)r;y, no.p4, 1(’()2:;)Y)1I1(e7(?ljkaCJI e

Milerski, B. (2009). Ksztalcenie migdzykulturowe w szkole z perspek-
tywy pedagogiki religii. Retrieved from: https://ekumenia.pl/content/
uploads/2014/03/Ksztalcenie-miedzykuIturowe-w-szkole-.z-perSpek_
tywy-pedagogiki-religii-B.Milerski.pdf (accessed: 27.12.2019).

Miynarczuk-Sokotowska, A. (2016). Teoria i praktyka migdzykulturowe
equkaq/ n/eforma{nej w kontekscie dziatari adresowanych do dzieci,
Biatystok: Fundacja Uniwersytetu w Biatymstoku.

Nikitorowicz, J. (1995). Pogranicze. Tozsamo$¢. Edukacja migdzykultu-
rowa. Biatystok: Wydawnictwo Uniwersyteckie “Trans Humana”.

Nikitorowicz, J. (2003a). Edukacja migdzykulturowa. In: E. Rézycka
(ed.), Encyklopedia pedagogiczna XXI wieku, vol. 1. Warszawa: Wy-
dawnictwo Akademickie “Zak”, 9.

Nikitorowicz, J. (2003b). Wartosci etnosu jako podstawa ksztattowa-
nia tozsamosci wielokulturowej, podtoze konfliktéw kulturowych i cel
edukacji miedzykulturowej. In: T. Lewowicki, E. Ogrodzka-Mazur and
A. Gajdzica (ed.), Swiat warto$ci i edukacja miedzykulturowa. Cie-
szyn-Warszawa: Wydawnictwo Uniwersytetu Slgskiego, 35-55.

Nikitorowicz, J. (2009). Edukacja regionalna i migdzykulturowa. War-
szawa: Wydawnictwa Akademickie i Profesjonalne.

Rézanska, A. (2017). Miedzykulturowe konteksty edukacji religijnej —
problem otwartej tozsamosci religijnej. Lubelski Rocznik Pedago-
giczny, vol. XXXVI, no. 3, 49-58. DOI: 10.17951/Irp. 2017.36.3.49.

Sobecki, M. (2007). Kultura symboliczna a tozsamo$c. Studium tozsa-
mosci kulturowej Polakéw na GrodzieriszczyZnie z perspektywy edu-
kacji miedzykulturowej. Biatystok: Wydawnictwo Trans Humana.

Szkudlarek, T. (2004). Pedagogika migdzykulturowa. In: Z. Kwiecinski
and B. Sliwerski (ed.), Pedagogika, vol. 1. Warszawa: Wydawnictwo
Naukowe PWN, 415-424.

Szymanski, M.S. (2000). Od pedagogiki dla cudzoziemc_éw do pedago-
giki miedzykulturowej w Republice Federalnej Niemiec — czyli mo-
dernizm i postmodernizm. In: J. Leppert (ed.), Edukacja w swiecie
wspéiczesnym. Wybor tekstow z pedagogiki poréwnawczej wraz
z przewodnikiem bibliograficznym i przewodnikiem internetowym.
Krakéw: Oficyna Wydawnicza Impuls, 127-141.

323



